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Decision of the A ccred itation  Commission of A QAS 

DECISION OF THE AQAS STANDING COMMISSION 

ON THE INSTITUTIONAL ACCREDITATION  

OF UNIVERSIDAD SAN SEBASTIÁN, CHILE 

 

Based on the report of the expert panel and the discussions of the AQAS Standing Commission in its 

28th meeting on 23 February 2026, the AQAS Standing Commission decides: 

1. The institution Universidad San Sebastián, Chile is accredited according to the AQAS Criteria for Institu-

tional Accreditation.  

The institution complies with the requirements defined by the criteria and thus the Standards and Guide-

lines for Quality Assurance in the European Higher Education Area (ESG) and the European Qualifications 

Framework (EQF) in their current version. 

2. The accreditation is given for the period of six years and is valid until 31 March 2032. 

3. The institution is awarded the “AQAS Award of Excellence in Institutional Accreditation” label for its excel-

lence in institutional quality assurance.  

 

The following recommendations are given for further improvement of the institution: 

1. To enhance efficiency and avoid redundant work in the approval of curricular modifications through the 

Academic Vice-Rector of the campuses and the Academic Vice Rector in Santiago, USS should closely 

monitor this procedure. 

2. A more structured approach should be developed to assess whether credit points and workload are ap-

propriately aligned and to inform students more transparently about how workload is determined and re-

viewed. 

3. Stakeholder communication – particularly with labour market representatives – should be made more sys-

tematic to ensure consistent feedback and engagement across all campuses. 

4. Students’ English language skills should be strengthened to foster internal internationalisation and en-

hance outward mobility. 

5. The number of teaching hours should be reduced to allow more time for research, as far as this is possible 

and within the limits of available resources. 

6. In order to further promote the academic development of doctoral students, it is recommended that tar-

geted English language courses be offered that are geared towards the requirements of scientific commu-

nication in the lingua academica. 

7. It is highly recommended that USS publish the course learning outcomes and preferably assessment 

mechanisms and course descriptions for each subject in each programme available to ensure accessibility 

and transparency for prospective students. 

 

With regard to the reasons for this decision the Standing Commission refers to the attached expert report. 
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EXPERTS’ REPORT 

ON THE INSTITUTIONAL ACCREDITATION 

OF UNIVERSIDAD SAN SEBASTIÁN, CHILE 

 

Visit to the university: 29 September to 3 October 2025  

 

Panel of experts: 

Prof. Dr. Frank Bremmer Professor of Applied Physics and Neurophysics, Depart-

ment of Physics, Marburg University, Germany 

Prof. Dr. David Figueroa Hernández Vice Rector for Teaching and Learning, Universidad 

Católica de Temuco, Chile 

Prof. Dr. Francisco Javier Romero Gómez Former Professor at Faculdad de Ciencias de la Salud, 

Universidad Europea, Spain, currently consultant at 

MediPark, Switzerland 

Magdalena Lieb Department of Academic Affairs and Student Services, 

Office of Legal Affairs and Academic Quality Manage-

ment, Friedrich-Alexander-Universität Erlangen-Nürn-

berg, Germany (QA expert/labour market representative) 

Anne-Sophie Walger Master’s student, specialising in Biology, Geography, 

and Education (M.Ed.), Trier University, Germany (stu-

dent representative) 

  

Coordinator: 
 

Ronny Heintze AQAS, Cologne, Germany 

Dr. Christina Schönberger-Stepien AQAS, Cologne, Germany 
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I. Preamble 

AQAS – Agency for Quality Assurance through Accreditation of Study Programmes – is an independent non-

profit organisation supported by nearly 90 universities, universities of applied sciences, and academic associ-

ations. Since 2002, the agency has been recognised by the German Accreditation Council (GAC). It is, there-

fore, a notified body for the accreditation of higher education institutions and programmes in Germany.  

AQAS is a full member of ENQA and also listed in the European Quality Assurance Register for Higher Edu-

cation (EQAR) which confirms that our procedures comply with the Standards and Guidelines for Quality As-

surance in the European Higher Education Area (ESG), on which all Bologna countries agreed as a basis for 

internal and external quality assurance.  

AQAS is an institution founded by and working for higher education institutions and academic associations. 

The agency is devoted to quality assurance and quality development of academic studies and higher education 

institutions’ teaching. In line with AQAS’ mission statement, the official bodies in Germany and Europe (GAC 

and EQAR) approved that the activities of AQAS in accreditation are neither limited to specific academic dis-

ciplines or degrees nor a particular type of higher education institution. 

 

II. Accreditation procedure 

This report results from the external institutional review of Universidad San Sebastián, Chile.   

1. Approach and methodology 

Within the institutional accreditation procedure by AQAS, the quality assurance system of a university, faculty, 

or college is assessed against the AQAS criteria for institutional accreditation, which are aligned with the Eu-

ropean Standards and Guidelines (ESG, version 2015). The ESG are a set of standards and guidelines for 

internal and external quality assurance in higher education. The ESG are non-prescriptive while providing 

guidance and covering the vital areas for the successful quality provision and learning environments in higher 

education.  

In line with the ESG the AQAS criteria for institutional accreditation are based on the following four principles 

for quality assurance:  

• Higher education institutions have primary responsibility for the quality of their provision and its assur-

ance,  

• Quality assurance responds to the diversity of higher education systems, institutions, programmes and 

students, 

• Quality assurance supports the development of a quality culture, 

• Quality assurance considers the needs and expectations of students and all other stakeholders and 

society. 

AQAS developed a set of criteria and indicators relevant for institutional accreditations. Based on these ac-

creditation criteria, AQAS also provided the university with guidelines for writing a self-evaluation report (SER). 

AQAS follows the core idea that it should be assessed if the mechanisms the institution chose to secure the 

quality of its study programmes are appropriate within an external assessment. Therefore, AQAS focuses on 

the overarching mechanisms to secure an adequate level of the learning process of Higher Education Institu-

tions. Beyond this, the aims formulated by the university in the SER have an impact on the assessment of the 

panel of experts as applications need to be seen in the light of the strategic goals of the institution. In the 

accreditation procedures, AQAS follows the peer-review principle. Based on AQAS' long-lasting experience 
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with external quality assurance procedures and its involvement in international networks when working with 

experts, AQAS acts according to the ECA Principles for the Selection of Experts. 

Internal Phase/Basis for the assessment of the panel of experts 

Universidad San Sebastián delivered a SER describing the main characteristics of the institution. The SER 

explained how the quality management system works and how learning and teaching are organised. Addition-

ally, the university sent appendices to provide more detailed material, give evidence to the self-report state-

ments, and demonstrate how procedures are organised and put into practice.  

The appendix included documents such as student retention rates, educational offers, undergraduate teaching 

and undergraduate admission regulations, quality assurance policies and mechanisms, information on gradu-

ate profiles, or procedures for drafting and updating study plans. 

AQAS scrutinised the application originally received in April 2025 regarding completeness, comprehensibility, 

and transparency. The accreditation procedure was officially initialised by a decision of the AQAS Standing 

Commission on 8 September 2025. The final version of the SER was handed in in August 2025.  

External phase/panel of experts 

Following the AQAS principles for institutional accreditation, the composition followed the basic principle that 

the panel consists of one professor with senior management leadership experience in research, one professor 

with senior management leadership experience in research from the region, one professor from the discipline, 

one labour market representative coming from a QA unit from a university, and one student. At least one panel 

member has experience in the region.  

The Standing Commission nominated the aforementioned expert panel in August 2025. AQAS informed the 

university about the expert panel members, and Universidad San Sebastián had no objections. 

Within the institutional accreditation procedure, the PhD programme "Cell Biology and Biomedicine" was cho-

sen to be reviewed and serve as a programme sample for the institutional review. An additional SER and 

additional documents provided the necessary information on the programme sample following the guidelines 

for AQAS programme reviews. 

The experts reviewed the application and submitted a short preliminary statement, including open questions 

and potential needs for additional information. AQAS forwarded these preliminary statements to the university 

and the other panel members to increase transparency in the process and the discussions during the site visit. 

During the site visit, discussions were held with the university management, the QA unit, the Deans of the 

faculties, teaching staff, labour market representatives and students. At the end of the site visit, the experts 

presented short feedback on the main findings to representatives of Universidad San Sebastián.  

In November 2025, the expert panel drafted the assessment report, including a recommendation to the Stand-

ing Commission of AQAS. AQAS forwarded the report to the university in February 2026, providing the oppor-

tunity to comment on the report.  

Based upon the expert panel's report and the university's statement, the AQAS Commission decided in its 

meeting on 23 February 2026 about the institutional accreditation. AQAS forwarded the decision to the univer-

sity. The university had the right to appeal the decision.  

In April 2026, AQAS published the report, the result of the accreditation as well as the names of the panel 

members.  
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III. National context 

Education in Chile is organised on four levels: Nursery, Primary (8 years); Secondary (4 years); and Higher 

Education. Higher Education Institutions in Chile include: 51 universities, 28 Professional Institutes, and 36 

Technical Training Centres that focus on technical/vocational programmes. Total enrolment in HEIs is close 

to 1.385,000 students, which is approximately 47% of the population aged 18 to 24.  

Most universities are organised in colleges or faculties, in turn comprising schools and/or departments, and 

there may also be centres and institutes that carry out studies or research in specific areas. University govern-

ance generally includes a Board of Directors, a Rector and Cabinet (Vice-Rectors and other leaders); an Aca-

demic or Higher Council (comprised of College Deans and other leaders); and directors of sectoral units 

(Schools, Departments, Centres, Institutes) in addition to central support units (Teaching, Postgraduate, Stu-

dent Affairs, Staff, Institutional Analysis, Admission, Library, and other services).  

Universities award degrees enabling the practice of a profession (Physician – Surgeon, Engineer, Veterinary 

Surgeon, Pharmaceutical Chemist, Nurse, Dental Surgeon, Secondary Education Teacher, Marine Biologist, 

Psychologist, Journalist, Architect, etc.). Programmes are between 5-7 years, and usually in the fourth year a 

License Academic degree (equivalent to a Bachelor’s degree) is awarded. The license degree and/or the pro-

fessional degree allow continuing with postgraduate programmes (Master, Doctorate) and medical or dental 

specialisation.  

Under the law, Chilean universities are non-profit institutions. In general, the sources of financing are student 

fees, competitive funds (research and development of teaching), donations, sale of services, and a direct 

contribution by the State for so-called public institutions and some private institutions as well as others affiliated 

to the recent system for studying free-of-charge. 

A national accreditation system was initiated in 2003 and is managed by Comision Nacional de Acreditacion 

(CNA-Chile) (National Commission for Accreditation). Accreditation is awarded at institutional and undergrad-

uate programme level (leading to a professional degree), master’s, doctoral, and medical and dental speciali-

sation. Accreditation is mandatory for undergraduate programmes in Education, Medicine, and Dentistry. The 

National Education Council (CNED – Consejo Nacional de Educacion) authorises new private institutions to 

operate and then oversees them until they are awarded the status of an institution with full autonomy or their 

closure is agreed. This status means these institutions are eligible to engage in the accreditation system. 

 

IV. General Information on the University 

Universidad San Sebastián (USS) was founded in 1989 and is a private institution, not linked to or dependent 

on organisations of a religious or ideological nature. The university is described to be inspired by Christian 

Humanist values and promotes cultivating knowledge and interacting with society, its primary and central func-

tion being the professional training and comprehensive development of students. USS aims to promote social 

integration, personal and professional advancement, and developing the members of the Sebastián commu-

nity, within a framework of values that highlight the pursuit of truth, solidarity, respect for diversity, and the 

principle of inclusion. It is committed to continuous improvement and the idea of work well done in all activities, 

as well as attaining external certification of the achievement of demanding standards through competent agen-

cies at national and international level. 

According to the SER the strategic guidelines of USS emphasise ensuring comprehensive development of the 

educational process focused on learning, full consolidation of research and community outreach, upholding 

internal quality criteria and consistency with requirements of the external regulatory framework, strengthening 
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international relations, maintaining the financial and economic sustainability of the USS, and consolidating its 

position within the Chilean higher education.  

USS operates four branches in the cities of Concepción, Santiago (2 campuses), Puerto Montt, and Valdivia. 

It is organised in 12 colleges or faculties and administrative units. The educational offering currently comprises 

68 Bachelor’s programmes, 30 Master’s programmes, 10 doctoral programmes, 14 medical specialties, 8 den-

tal specialties, and 36 offers in continuous education (called diploma programmes). 

As of 2024, 44,438 undergraduate students and 3,470 graduate students were enrolled at USS. Teaching staff 

comprises 5,037 faculty members. The highest authority at USS is the Board of Directors, which reflects con-

stitutional power, whereas core academic stewardship resides with a Higher Council (Rector, Pro-Rectors, 

Vice-Rectors, and Faculty/College Deans, as well as academic and student representatives) and the Academic 

Committee (Vice-Rectors of academic functions including participation by Deans).    

USS also provides updated numbers e.g., on enrolment, research output, and academic staff as well as rele-

vant achievements and landmarks since the first institutional accreditation in 2018.  

 

V. Assessment of the University 

1. Policy and Procedures for Quality Assurance 

The institution has a policy for quality assurance that is publicly available and [forms part of their strategic 

management]. Internal stakeholders should develop and implement this policy through appropriate struc-

tures and processes, while involving external stakeholders. [ESG, 1.1] 

 

Description 

Since its first institutional accreditation in 2018, USS has strengthened its focus on the qualitative dimension 

of quality assurance and has revised its policy accordingly. USS claims to focus on the operation of this cycle 

in all academic and administrative areas and processes, in accordance with the following: the definition of 

aims, objectives and goals; design and execution of processes and their systematic evaluation, especially 

those considered critical; analysis of results; implementation of improvement actions; and the effectiveness or 

impact of these interventions or revisions. These elements are established and operated according to the 

System of Internal Quality Assurance and Advancement towards Excellence (SIACE-USS). 

The following chart represents the SIACE-USS and details the components of the USS Quality Assurance 

system. It shows, firstly, the mission and value inputs, expectations, interests and external demands, especially 

from the regions where the campuses operate, the needs of stakeholders in general, and regulatory require-

ments; it also shows strategic and academic processes, as well as for support, i.e. managing various resources 

and services; and finally it emphasises the outcomes, among others regarding the fulfilment of institutional 

purposes and quality standards, national and international commitments, employability and development of 

graduates and the impact on territories. The institutional commitment to quality and progress towards excel-

lence supports the work of academic and administrative units, as well as central and regional/branch manage-

ment teams. It also supports the contribution of internal and external stakeholders in institutional development 

(students, Faculty members, administrative staff, graduates, employers, practicum supervisors, professional 

associations, collaborators, practicum centres, clinical fields, etc.).  
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The SER details the main quality assurance mechanisms used at USS, including e.g., following-up and as-

sessing progress of the Institutional Development Plan and area improvement plans, regularly assessing com-

pliance or progress towards the graduation/exit profile of programmes and of student progress from entry to 

graduation, regularly analysing productivity in research, community outreach, and innovation in teaching, 

benchmarking relevant indicators with respect to those of the national system and of the set of institutions 

considered similar to USS, or regularly measuring the climate of coexistence, inclusion, and wellbeing in gen-

eral, analysing outcomes and consequential plans for improvement.  

As stated in the SER, USS bases its decision-making on information from both internal information systems 

and external systems as well as information coming from stakeholder satisfaction studies, accreditation deci-

sions, studies on academic attrition, curricular progression, employability, etc., as well as the regular assess-

ment of external experts, among other sources. This information is systematically provided by the Institutional 

Analysis Unit, the Office of the Vice-Rector for Quality Assurance and from the different area offices of Vice-

Rectors in general. 

The USS information system provides key performance indicators regarding aspects such as the capacity for 

student selection (admission performance), the profile of entering students and their curricular progress, per-

formance of graduates (employability, trajectory and updating requirements), characterisation and assessment 

of academic staff, their development and productivity (teaching innovation, research, community outreach), 

student and graduate satisfaction with their experience at USS, availability and use of learning and teaching 

resources, review of curricula within the framework of accreditations; and the integrity of the educational offer 

(creation, approval, updating and closure of programmes). 

The USS Quality Assurance Policy and the SIACE are fully and equally applicable to all institutional branches 

or sites and units that operate in them, especially the academic ones. Regional/Branch Councils, chaired by 

the local Vice-Rectors, are the structures directly responsible for quality assurance, regardless of the role of 
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unit management teams and processes they carry out. In addition, the Vice Rectory for Quality Assurance is 

constantly in communication with the branches/sites, mainly facilitating or supporting programme assessment 

processes and other Quality Assurance Mechanisms. 

Expert evaluation 

Based on the self-evaluation report and observations made during the site visit, the university presents itself 

as a well-managed institution both operationally and strategically. USS has established a comprehensive, 

sophisticated, and well-structured quality assurance system covering all relevant domains. Institutional struc-

tures and procedures are firmly in place, and the full PDCA (Plan-Do-Check-Act) quality cycle is effectively 

implemented, demonstrating continuous focus on quality enhancement. 

The expert panel was impressed by the remarkable degree of coherence and shared understanding of visions, 

objectives, and quality assurance practices that was evident across all levels – from the Rector and Vice-

Rectors to academic and administrative staff as well as students. This consistent approach extends beyond 

the Santiago campus and is equally observable at the regional branches in Concepción, Puerto Montt, and 

Valdivia. 

The university ensures efficient communication and coordination between its campuses through regular 

weekly meetings held both in person and virtually. Each campus is supported by its own Vice-Rectorate, and 

every academic programme has a designated Programme Director who coordinates the implementation of 

curricula across different sites. The expert panel learned during the site visit that a clear practice is in place 

whereby no decisions are taken without consultation between the campus Vice-Rectors, fostering a collabo-

rative decision-making culture. 

While the system functions well overall, minor improvements in efficiency could be made. In this aspect the 

expert panel noted during the site visit that curricular modifications must be approved by both: Academic Vice-

Rector of the campuses and the Academic Vice Rector in Santiago. To enhance efficiency and avoid redundant 

work, USS may benefit from closely monitoring this procedure (Finding 1). 

The close alignment between institutional and local goals enables coordinated development while respecting 

regional particularities. 

The internal quality assurance system (SIACE-USS) is publicly accessible and transparent. In fact, a detailed 

chart of the system is prominently displayed at the entrance of every campus. Since the last accreditation, 

additional elements have been integrated into SIACE-USS to further enhance comprehensiveness. While this 

consolidated chart is highly useful for internal stakeholders, external viewers might find it somewhat infor-

mation-dense. 

USS operates a data-driven quality assurance process where strategic decisions are evidence-based. The 

university maintains a detailed and diverse data collection system, enabling multifaceted analyses to support 

academic management. The rapid increase in student numbers since the previous accreditation has not ad-

versely affected the functioning of SIACE-USS. 

An outstanding feature is the Early Warning System designed to identify and support underperforming stu-

dents, especially during their first semester. This system utilises a mathematical model integrating academic 

performance data with students’ social and demographic background information to enable targeted interven-

tions and reduce dropout rates. As the panel was told during the interviews, the students themselves regard 

these support mechanisms, including peer tutoring by advanced students, as highly beneficial. The university 

implements an open-door policy for teaching staff complemented by proactive telephone follow-ups when stu-

dents show low engagement or academic difficulties. These integrated support measures contribute positively 

to student retention and success. 
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The quality assurance system is appropriately applied at all campuses. Minor differences arise from regional 

economic and cultural conditions – for example, the prominence of a variety of significant production and 

service industries in northern campuses versus engineering industries in the south. Despite these contextual 

variations, the university maintains a high degree of equivalence regarding curricula, teaching methodologies, 

assessments, faculty development, regulations, and infrastructure. 

USS actively involves internal stakeholders in quality assurance processes at multiple levels, including colle-

gial bodies such as the Board, Higher Council, Faculty and School Councils, and Program Committees, all 

with student representation. Both internal and external stakeholders are informed about QA activities and out-

comes and participate as advisors and observers. 

Evaluation results are shared transparently with academic staff and students and published on the university’s 

website. Notably, the institution conducts voluntary assessments of students’ digital competencies and plans 

to extend this to teaching staff, with feedback loops ensuring continuous improvement in teaching quality and 

student satisfaction. 

Discussions with labour market representatives indicate a trustworthy and successful partnership founded on 

equal collaboration. External partners are involved in quality assurance and enhancement processes, which 

is positively viewed. Since the previous accreditation, the university has expanded its offerings in lifelong learn-

ing, including e-learning and evening courses – an approach well aligned with regional needs. 

The quality assurance framework establishes rules and contact points that safeguard academic integrity and 

counteract discrimination. Responsibility for the psychological and pedagogical support of students lies with 

the teaching staff. The university’s Christian values are reflected in its approach to student support and com-

munity engagement. 

Overall, USS operates a professional and effective quality assurance system that is well integrated institution-

ally and consistently applied across all campuses. The university’s approach is data-informed, transparent, 

and participatory, with a clear commitment to continuous improvement. The Early Warning System and com-

prehensive student support mechanisms are particularly commendable. Regional adaptation and broad stake-

holder involvement are exemplary. USS is well positioned to sustainably achieve its strategic and operational 

objectives. 

Conclusion 

The criterion is fulfilled.  

 

2. Design, approval and termination of programmes 

The Institution has processes for the design, approval and termination of its programmes. The Institution 

ensures the involvement of stakeholders in these processes. The programmes are designed to meet the 

objectives set for them, including the intended learning outcomes. The qualification resulting from a pro-

gramme is clearly specified and communicated and refers to the correct level of the Framework for Qualifi-

cations of the European Higher Education Area (EQF), and, consequently, when aligned, to the national 

qualifications framework for higher education. 

 [ESG, 1.2] 
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Description 

The SER explains that USS has a regulated system for creating and redesigning programmes, their approval, 

and safeguarding their consistency with institutional policies. Periodic review of programmes is described to 

take place within the framework of the Quality Assurance System and is supposed to allow for their timely 

updating in terms of developing the discipline and profession as well as the demand and relevant political and 

trade signals, which implies consulting with the internal and external sectors described as part of the stake-

holder involvement in the QA cycle. 

According to the SER, USS has introduced curricular activities that emphasise the institutional hallmark; the 

so-called Integrative Assessment Milestones that tend to verify progress towards the programme gradua-

tion/exit profile; more careful consideration of the demands of society and changes in the overall environment; 

new modalities for delivering programmes; curricular harmonisations within the framework of the revised Train-

ing/Educational Model; and alternative pathways to graduation. The curricula include an Integral/General 

Training area that aims to promote integration of the institutional hallmark and of certain performances that 

facilitate student personal and professional development. 

The creation and closure of programmes is said to be a strategic process and the final decision is a matter for 

the Board of Directors, following a favourable pronouncement by the Higher Academic Council. The creation 

process is said to be activated by the Office of the Rector or the College (Faculty). The proposal includes a 

study of the demands and interests in the environment, development of the discipline/profession, institutional 

relevance, and the existing offer in the country, as well as the resource requirements in terms of people, 

teaching and learning resources, and a financial analysis. 

The key milestones for a decision or approval of a programme are the College (Faculty) Council, the Higher 

Council, and the Board of Directors, as well as technical studies (management and planning, curricular design, 

teaching and learning means, entry and graduation/exit conditions, and so on) that are carried out in the Col-

lege/School, the Office of the Academic Vice-Rector, and the Pro-Rectory with their management teams. New 

or redesigned programmes are formalised at the Office of the Rector. Then the admissions and communica-

tions units respond to the requirements for official dissemination. 

The closure of a programme at all branches, or the closure of admission to a programme at a branch, begins 

with a decision by the Board of Directors, at the proposal of the Rector, following a decision by the Higher 

Academic Council. In both cases, all elements of the programme operation are maintained for as long as there 

are students: the availability of teaching and learning resources and support services; management teams at 

branches; academic programming; and extra-curricular, outreach, and research options. 

The SER also highlights the so-called integrative assessment milestones, which constitute a relevant additional 

verification of progress towards achieving the graduation profile. These are applied at least in each training 

cycle and constitute a relevant aspect of the so called "curricular harmonisation" processes, i.e. revisions ac-

cording to the graduation profile and the USS Training/Educational Model. In addition, there are facilitating 

tools for creating and/or modifying a programme or subjects, such as the Guidelines for the Creation and/or 

Modification of a Subject by Learning Outcomes (2016) and the Practical Curriculum Management Manual to 

Design and Modify Undergraduate Programmes (2019). 

Expert evaluation 

University of San Sebastián demonstrates a solid institutional structure that ensures its Educational Project is 

consistently reflected across all levels of the academic community. The main institutional documents such as 

the Educational Project, the Institutional Development Plan 2022-2029, the Educational Model, the Quality 
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Assurance Policy, and the Academic Regulations are widely known and consistently applied at the various 

educational levels (undergraduate, postgraduate, and advanced programmes among others). 

The processes for creating and closing academic programmes are properly regulated and aligned with institu-

tional policies, following the established procedures rigorously. The creation of a new programme may be 

initiated either by a Faculty or by the Office of the Rector, and must be approved by collegiate bodies such as 

the Faculty Council and the Academic Council, thus ensuring transparency and participation of different stake-

holders. 

There is clear evidence of technical and relevance studies that support decision-making, including analyses 

of professional demand in the environment, disciplinary development, financial and curricular aspects, and the 

definition of student graduation profiles. Likewise, the Academic Vice-Rectorate plays a key role in the curric-

ulum design, ensuring coherence with the institutional Educational Model, which serves as the guiding frame-

work. The closure of academic programmes is a strategic decision of the university; however, such decisions 

are executed through clear, participatory, and transparent procedures, with the active involvement of the insti-

tutional collegiate bodies. 

Quality assurance stands as a central pillar of institutional development. USS has defined a clear and stand-

ardised policy that fosters continuous improvement. Systematic self-evaluations are carried out across pro-

grammes and functions, and feedback mechanisms with faculty and students strengthen a solid culture of 

quality. Through the Vice-Rectorate for Quality Assurance, academic programmes regularly participate in cy-

cles of review and improvement with the involvement of various internal and external stakeholders. The Inte-

grative Assessment Milestones within the curriculum play a prominent role in this process, contributing to 

student academic success and ensuring the achievement of the graduation profile. This mechanism allows for 

timely and evidence-based curricular adjustments and updates. 

In general terms, the university demonstrates a highly organised, coherent, and efficient system that complies 

with the provisions set forth in institutional documents. Moreover, the processes for programme design and 

closure are fully aligned with the national accreditation policy, which represents a significant institutional 

strength. 

Conclusion 

The criterium is fulfilled. 

 

3. On-going monitoring and periodic review of programmes  

Institutions monitor and periodically review their programmes to ensure that the programmes achieve the 

objectives set for them and respond to the needs of students and society. These reviews lead to continu-

ous improvement of the programmes. Any action planned or taken as a result are communicated to all 

those concerned. [ESG, 1.9] 

 

Description 

The documentation states that USS employs several instruments and methods implemented to monitor, as-

sess and update the programmes at the different branches. Programme evaluation is a permanent activity at 

USS and takes place within Colleges/Faculties. Guidelines and mechanisms, evaluation or review referents, 

modalities of organisation and the development of processes, reporting guidelines and other documents are 

provided by the Office of the Vice-Rector for Quality Assurance. This facilitation may include training of 
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management teams and other bodies at branches/sites and units, as well as organising an external evaluation 

if considered appropriate.  

The new institutional evaluation standards of the National Accreditation Commission (CNA-Chile) include – to 

verify the implementation of quality assurance and certain aspects of institutional policies and mechanisms – 

evaluating a sample of undergraduate and postgraduate programmes. In permanent preparation, USS reviews 

its programmes focusing on key aspects, namely quality assurance, suitability, and dedication by a core of 

academics, the availability of teaching and learning resources, and efficacy of the training processes. 

In the internal assessment processes and in addition to the management team, units have bodies comprising 

managers and academics, such as the Curriculum Committee, Committee for Compliance with the Graduation 

Profile, Programme Committee, among others, and an ad-hoc body set up for accreditation processes, the 

Self-Evaluation Committee.  

Other monitoring processes include e.g., meeting education objectives, peer and external expert reviews and 

their reports, analysing curriculum progression indicators, and more.   

The results of the above-mentioned monitoring assessments include for instance the implementation of stu-

dent progress indicators, the harmonisation of the curricula or the diversification of assessment indicators for 

the specific learning outcomes. The results of monitoring and assessment are communicated within the aca-

demic units in different ways (regular meetings, surveys, interviews). Occasionally USS states that results are 

also shared and discussed with external stakeholders such as labour market representatives or graduates. 

Expert evaluation 

The institution has established clear and transparent procedures for the evaluation of its internal QA system. 

These procedures are well-documented and consistently implemented across all campuses. The approach to 

programme evaluation is precisely defined and systematic. The procedures and tools employed not only meet 

the requirements of the European Standards and Guidelines (ESG) but, in several aspects, surpass the quality 

benchmark of some universities in Europe. This effectiveness is largely due to the strong operational leader-

ship of the Office of the Academic Vice-Rector and the Vice-Rector for Quality Assurance, who ensure coher-

ent application and continuous improvement of QA practices. 

The expert panel observed that National standards and the ESG are integrated into a coherent and purposeful 

framework of quality criteria that is applied for the evaluation of each study programme. The expert panel noted 

with appreciation the substantial expertise USS has developed through its national and international accredi-

tation engagements. 

The institution maintains a comprehensive policy framework that promotes a supportive and effective learning 

environment across all programmes. This includes consistent implementation of “equalisation” procedures to 

ensure equivalent academic quality and learning conditions across all campuses. These procedures are based 

on the graduation profiles of programmes and include targeted teacher training, programme evaluations, and 

follow-up actions where performance gaps are identified. The institution’s commitment ensures that all stu-

dents, regardless of the campus they attend, benefit from high-quality educational experiences aligned with 

institutional learning outcomes. 

The institution actively monitors its internal QA processes to maintain effectiveness and relevance. With regard 

to study programmes, two monitoring processes are in place: periodic review and accreditation/certification. 

While the periodic review of study programmes is internally conducted, accreditation and certification are an 

external process regulated by the CNA (Comisión Nacional de Acreditación). In accordance with CNA regula-

tions, accreditation is mandatory for certain professional programs – such as Medicine, Education, and Den-

tistry – while for other disciplines it is voluntary. USS promotes transparency by openly sharing on its website 
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the results of certification and accreditation for its study programmes. Internal monitoring processes are aligned 

with ESG principles through an indirect mapping to national standards. An alignment matrix is used to ensure 

coherence between internal evaluation criteria and ESG expectations. 

At USS, procedures are in place to evaluate achievement of intended learning outcomes through regular pro-

gramme evaluations and performance comparisons between campuses. Identified weaknesses are addressed 

promptly. 

Programmes are designed to facilitate smooth student progression, supported by consistent curriculum struc-

tures across campuses. The “equalisation” mechanisms based on graduation profiles ensure that students 

can progress without disadvantage, regardless of the campus they attend. 

While syllabi and ECTS allocations are in place for all programmes, the USS acknowledged in the discussions 

during the site visit that it does not yet have a systematic tool to measure actual student workload. Current 

monitoring focuses more on student satisfaction and teaching quality. The expert panel recommends devel-

oping a more structured approach to assess whether credit points and workload are appropriately aligned and 

to inform students more transparently about how workload is determined and reviewed (Finding 2).  

Stakeholder feedback mechanisms are in place and operate effectively on a personal and campus-based level. 

USS ensures that QA results and subsequent improvements are communicated to relevant stakeholders, in-

cluding students, staff, and external partners. Evaluation results of the courses are shared with teaching staff 

and students, fostering a culture of transparency and continuous improvement. However, the panel suggests 

that stakeholder communication – particularly with labour market representatives – could be made more sys-

tematic to ensure consistent feedback and engagement across all campuses (Finding 3). 

Overall, the institution’s internal quality assurance system is robust, transparent, and effectively implemented. 

It demonstrates strong alignment with ESG principles and international good practices, while maintaining sen-

sitivity to national standards. Areas for further enhancement include the systematic measurement of student 

workload and the formalisation of stakeholder engagement in programme review and improvement processes. 

Conclusion 

The criterion is fulfilled.  

 

4. Learning, Teaching and Assessment of Students 

Institutions ensure that the programmes are delivered in a way that encourages students to take an active 

role in creating the learning process, and that the assessment of students reflects this approach. [ESG, 

1.3] 

 

Description 

The USS training/educational model shapes the policy or guideline that leads the direction and function of 

teaching. Its main general pillars are: (i) Integral/General training that promotes ingraining the institutional 

hallmark and competencies or performances that facilitate personal and professional development, enrichment 

of cultural capital, and education based on reason and the search for truth and virtue; (ii) Collaborative training, 

i.e. commitment to society and the common good, which takes the form of interactive projects and activities 

within the USS and the community; and (iii) Research with an impact on teaching and teaching innovation that 

ensures continuous updating and improvement. The training/educational model addresses aspects such as its 

purposes; the levels of the USS curriculum; teaching and learning; the evaluation system; the learning 
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environment; student support and graduate students tracking; the impact of research and engagement with 

the community on teaching; and the quality and effectiveness of the educational process. 

Faculty members apply a variety of active teaching and learning methodologies such as case studies, group 

work, literature and other research projects, problem solving, role-playing, debates, text analysis, etc. They 

increasingly use computer technology, especially in e-learning processes. To encourage and strengthen these 

activities, Faculty receive ad-hoc training. New knowledge is implemented in laboratories, workshops and 

mainly in practicums in real and simulated environments at various stages of the curriculum, where the student 

applies knowledge and develops attitudes and skills. A special learning model is highlighted for the clinical 

context, which places the student at the centre of teaching and faculty members serve as facilitator.  

Following the statements in the self-evaluation report, USS has implemented mechanisms to monitor educa-

tional achievement. Student progress will be assessed with specification tables; attitude assessment guide-

lines; assessment rubrics; and feedback from global and partial examinations. By doing this, the university 

aims to assess the student’s learning outcomes at each branch equally. The university states that specific 

assessment methods include among others: (i) Performance reports (skills, competences) by field practicum 

supervisors; (ii) Integrative assessment experiences (research projects; seminars and/or dissertations and 

graduate theses; (iii) Exhibitions or oral defence of papers; (iv) Essays; (v) Performance (OSCES type) as-

sessed by means of rubrics or special guidelines; (vi) Crosscutting (national) examinations at all branches; 

(vii) Portfolios; and (viii) Integrative examinations of pre-project and title projects by means of an ad-hoc guide-

line or rubric.  

Expert evaluation 

The USS takes a student-centred approach. Students are at the heart of the learning process, with teachers 

acting as learning guides. Learning is promoted through small groups, practical content, and a variety of teach-

ing methods, with an emphasis on individual learning. Digital tools, practical exercises and simulations are 

used to cater to different learning needs. Additionally, a dedicated space is available in the library for neurodi-

vergent students. 

Teaching is characterised by a humanist approach that promotes values and personal development. There is 

a clear practical focus, particularly in the health professions. The university has well-established structures for 

implementing and monitoring study programmes. Teachers are highly qualified and regularly participate in 

didactic training courses. The commitment of teachers, students, programme managers, and university man-

agement contributes significantly to the quality of teaching. 

Digital tools are being used increasingly and supplemented by exercises in real and simulated environments. 

The examination formats and assessment guidelines are transparent for the students. A variety of examination 

formats are used that are tailored to the specific requirements of each degree programme. The university offers 

individual learning counselling, particularly if a student's performance deteriorates significantly. In such cases, 

an institutionalised early warning system is activated (see above for details). 

To further strengthen the alignment between teaching, learning and assessment, it is recommended to estab-

lish a systematic approach to evaluate whether credit points are adequate and to monitor student workload 

effectively (Finding 2).  

Conclusion 

The criterion is fulfilled. 
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5. Student Admission, Progression, Recognition, and Certification 

Institutions consistently apply pre-defined and published regulations covering all phases of the student “life 

cycle”, e.g. student admission, progression, recognition and certification. [ESG, 1.4] 

 

Description 

USS explains in its SER that it takes part in the so-called Single Admission System for undergraduate pro-

grammes offered in daytime and face-to-face modalities. The system includes all universities that receive direct 

contributions by the State plus some of the new private universities. The system considers the grades achieved 

in Secondary Education and the score achieved in core subjects (Mathematics, Language and Communica-

tion, Science, etc.) in the University Selection Test and which is taken country-wide. Each university assigns 

weightings to these grades and scores for the various programmes. Student applications allow a certain order 

of preference for institutions and programmes. 

For some programmes USS explains to have special admission requirements in place, e.g. Secondary Edu-

cation graduates from abroad or graduates with an International Baccalaureate, outstanding in sports, special 

artistic or scientific talent, professionals etc. Special circumstances are also recognised, such as re-entry to 

USS; internal transfer or from other institutions, Chilean or foreign; and graduates in branches of the armed 

forces. The offer “Advance”, for example, is aimed at working adults seeking to complete their undergraduate 

studies. Details of admission modalities and requirements are published online and via the official agency 

managing the Single Admission System. USS explains that there are rules covering the relevant admission 

processes at USS, and the USS Admission and Dissemination unit manages the processes. 

USS monitors student progress in their curriculum in each academic semester, and drafts reports with indica-

tors per cohort, and a monthly Early Warning reports on low performance students by subject. This is supposed 

to allow colleges and schools to anticipate actions and mitigate major fail or dropout rates in the programme 

or institution. 

In addition, USS explains that parameters are systematically created with retention rates in the first year, over-

all passing rate of subjects/courses; graduation rate; and the time from entry to timely completion/graduation. 

USS also monitors feedback and employability of graduates. Monitoring student progress includes a MiMundo 

platform, providing financial and academic data, extracurricular activities, and others that faculty and adminis-

trators deem relevant to include in the file of each student and graduate (e.g., participation in volunteer work, 

trade and academic organisations) which allows giving more comprehensive attention to the student. All stu-

dent progress monitoring information can be found in the USS Power BI indicators platform. Colleges and 

Schools and other units have access to this information and can design and implement improvement interven-

tions as appropriate. 

Student mobility throughout their programme as well as programme changes within the USS are said to be 

fully regulated in the academic units and through the Office of the Academic Vice-Rector, as is the transfer of 

students from other institutions. The Move On platform allows for managing international mobility, and inter-

nationalisation is said to be a process which is being promoted and further developed by USS. 

USS has an administrative unit that records and oversees the meeting of all requirements for granting formal 

certification to students (License Degree, Professional Title, Medical and Dental Specialisation, Diploma, Mas-

ter’s Degree, Doctorate). This unit maintains the security and proper safekeeping of data, in printed and digital 

format, and guarantees the reliability of the information.  
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Expert evaluation 

USS operates a transparent and well-regulated admission system consistent with Chilean national policy. This 

ensures equal access and comparability of entry standards across universities. Clear information on prerequi-

sites, documentation, and deadlines is available through official channels like the USS websites, fulfilling the 

expectations of transparency and fairness.  

Special admission routes are in place for diverse applicant groups, including working adults (“Advance”), in-

ternational graduates, and students with outstanding achievements. These special schemes are consistently 

applied and periodically reviewed. The induction and welcome programmes – supported by academic staff 

and peer mentors – facilitate early integration and provide orientation in academic, social, and administrative 

aspects, in particular also for first-generation academics. 

USS employs a comprehensive monitoring system that tracks student progress throughout the study cycle. 

Key performance indicators (retention, failure, completion, and graduation rates) are generated each semes-

ter, allowing early detection of risks and rapid intervention. The Early Warning System reports are exemplary 

good practice and, as discussions have shown, it is well received at all levels, from students via teachers/pro-

fessors to the (Vice-)Rector(s). The expert panel also appreciates that excellent students are identified and 

rewarded with an honours programme. This initiative was started by some faculties and now will be rolled out 

to the whole university.     

The institution’s internal quality assurance mechanisms ensure data-driven decision-making. Students at ac-

ademic or personal risk receive targeted psycho-educational support and access to scholarships, counselling, 

and skills workshops. Various discussions showed that all members of USS appreciate this system to be in 

place. While results vary between branches, the trend is positive and shows continuous refinement of 

measures to improve retention and timely graduation. 

USS has defined and regulated procedures for student transfers, credit recognition, and validation of prior 

learning. Although recognition processes are transparent, the experts note that international mobility remains 

limited. In addition, students express concerns about potential study delays and costs. While internationalisa-

tion policies and digital tools (e.g., Move On platform) are in place, discussions showed that English courses 

existed but were discontinued. The expert panel commends strengthening English language skills which would 

foster “internal internationalisation” and enhance outward mobility (Finding 4).  

USS maintains robust and secure certification procedures. A dedicated administrative unit validates comple-

tion of all academic and practicum requirements before issuing professional titles and degrees. Certificates 

and transcripts are produced in both digital and printed form, ensuring authenticity and accessibility. The pro-

cesses are efficient and compliant with current digitalisation standards, contributing to institutional reliability 

and stakeholder trust. 

Conclusion 

The criterion is fulfilled. 
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6. Teaching Staff 

Institutions ensure themselves of the competence of their academic staff. They should apply fair and 

transparent processes for the recruitment and development of the staff. [ESG, 1.5] 

 

Description 

USS has reportedly undergone a transformation that has led to a quantitative growth of teaching staff as well 

as a growth in experience and expertise in research. All academics at USS teach undergraduate and/or post-

graduate programmes linked to a College and have other functions in varying degrees of extension or depth. 

The latest numbers from 2024 indicate that USS has 1,183 full-time faculty members (regular faculty members) 

and 3,854 part-time faculty members (adjunct faculty members with less dan ¾ of a full day). It is stated that 

the Chilean system uses a so-called Full Time Equivalent Faculty (FTE) to measure the availability of teaching 

staff to students. It is shown that the FTE number has been increasing from 2018 to 2024 for both regular and 

adjunct faculty members, which leads to an improvement of the student-teacher ratio. According to the SER, 

approximately 85,4% of FTE academics have a PhD, a Master’s degree or a medical or dental specialty de-

gree. The remainder have a professional title, and many increasingly are certified in specific disciplinary or 

pedagogical areas. 

Requirements for recruiting new faculty members teaching at undergraduate level stem from the colleges/fac-

ulties, schools, and programmes, as well as management teams, and programme committees. New faculty 

members at graduate level will be selected analogously. Only the postgraduate Academic Committee of the 

respective programmes replaces the undergraduate Academic Committees. Selection and inclusion of Faculty 

members and leaders is performed according to established procedures. Depending on the level and type of 

position to be filled, the procedures may imply interviews, specialised public presentations, psychological work-

related assessments, induction to the institution and/or the position, and specific or ad-hoc training. 

The Academic Career or Faculty Member Progression is made up of the following components: (i) Ranking 

process; (ii) Commitment to academic activities; (iii) Assessment, rating, and academic promotion; (iv) Wage 

system; and (v) Further education or training. As a constant incentive to improve activities carried out by the 

regular staff, academic assessments aiming to measure their performances are carried out regularly. Assess-

ments include academic commitment, self-assessment, student evaluation, and the academic curriculum. 

USS offers an Academic Development Support Fund to further staff development in the disciplines. It also 

offers a faculty member training directed towards teaching methodology and learning assessment and other 

trainings and exchange possibilities to share good teaching practices. To connect research, community out-

reach, and teaching, USS highlights the following strategies:  

• Student participation in projects, publications, and presentations at seminars or specialised meetings. 

• Researcher involvement in teaching and curriculum design 

• Formal commitments of faculty members to research, teaching improvement, and community engage-

ment 

• Review of study programmes considering disciplinary advancements 

• Promotion of internal activities for the dissemination of research and community engagement and/or 

the presentation of their results by academics 

• Faculty training in teaching methods related to knowledge development 
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Expert evaluation 

The teaching staff is well aligned with the mission and vision of the USS, as could be confirmed during the 

evaluation process. USS has a Strategic Plan ongoing (ending 2029) that supports the adaptation of the teach-

ing staff to the new reality of the growth of the institution. 

USS is aware of the need of a fair and transparent process for staff recruitment, preserving the already existing 

teaching and research groups and the need for institutional growth. Furthermore, USS offers, not only for new 

hired staff but also for existing staff, diplomas for the improvement of teaching skills as well as insights in 

teaching research, to ensure the permanent adequacy of the staff in the light of the challenging requirements 

of the new teaching environment (this is especially true when considering the health sciences and the ad-

vanced simulation environment developed at the institution). Worth mentioning is not only the wide acceptance 

among the staff in all areas of the “research in teaching” diplomas but also the clear institutional commitment 

to research in all areas. It can be clearly observed in the number of scientific publications as well as the in-

crease in incorporating funding from public and/or competitive funding institutions. Consolidating this signifi-

cant growth in research at USS requires a variety of strategies, and one of the most desirable would be to 

reduce the number of hours devoted to teaching in favour of research, as far as this is possible and within the 

limits of available resources (Finding 5).  

USS has provided access to the different mechanisms of hiring, promoting and evaluating teaching staff, which 

is not only based on their research performance but also in the evaluation by peers and students. Together 

with the fulfilment of the personal commitment document, all staff is required to accept if they include research 

in their institutional activities. These evaluations are known to all teaching staff. 

The institution monitors student performance and involves teaching staff in monitoring both students and grad-

uates, enabling continuous professional improvement among staff. 

Aware of the high costs of front-line research (despite having done an enormous investment in the above-

mentioned Strategic Plan), USS encourages the formation and integration of research groups between the 

institution’s most senior staff and newly recruited staff. This is clearly reflected in the strategies imposed by 

the institution for applying for internal research funding, whereby in most cases the requirement for accessing 

these funds is that they must be applied for by several researchers from different groups. 

Conclusion 

The criterion is fulfilled. 

 

7. Learning Resources and Student Support 

Institutions have appropriate funding for learning and teaching activities and ensure that adequate and 

readily accessible learning resources and student support are provided. [ESG, 1.6] 

 

Description 

According to the documentation provided by USS, resource requirements for carrying out academic functions 

are determined in the Colleges, Schools, or programmes, implying updating the programmes involved as well 

as innovations. These requirements are described to be subsequently analysed and adjusted by vice-rector 

level committees, subsequently included in the institutional budget process, and lastly approved by the Higher 

Academic Council and the Board of Directors.  
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As outlined in the SER, USS builds and maintains physical infrastructure according to a plan that considers 

the growth of activities, especially teaching related activities, respecting the standards of the Ministry of Hous-

ing and Urbanism in Chile. Current infrastructure exceeds 234,262 m2 and according to USS all branch cam-

puses are fully enabled to fulfil the teaching programmes offered by the university. Information technology 

resources are acquired, maintained, and updated following established policies and procedures. 

Assessment of resources and services implies compiling the feedback from users (students and faculty mem-

bers) through regular surveys. USS explains that according to recent surveys, students consider available 

support materials are sufficient and of a good level (audio-visual equipment, computers, mobile apps, etc.). 

The SER details the library resources, teaching and learning equipment, technology and information re-

sources, and highlights that the resources mainly cover four components: teaching support resources, biblio-

graphic and computer resources, and clinical equipment (given the focus on health studies at USS).  

Student support services include the facilitation of sport, cultural, and social activities. USS also provides free-

of-charge care for students and staff in physiotherapy, speech therapy, medical technology, dentistry, and 

mental health. USS claims to provide additional support for students with special needs, and has devised 

external and internal projects for the educational inclusion of students with disabilities, in addition to the activ-

ities included in community outreach projects, and to continuous efforts to provide accessible facilities. A Policy 

on Coexistence, Inclusion and Equity is supposed to ensure a regulatory framework to promote equal oppor-

tunities.  

The unit for Student Support and Financing offers counselling and assistance to receive financial benefits 

awarded by USS and advice for those who on account of academic reasons are at risk of losing a benefit. The 

unit also coordinates job offerings within the campus through the USS work programme, Trabajando USS. 

Financial support for students may be associated to the programme fee or be additional for totally or partly 

financing other spending related to their studies (meals, transport, special materials, etc.). This contribution 

may be given as a grant, discount, or credit. USS explains that currently 83,2% of daytime undergraduate 

students benefit from one of these financial support mechanisms. 

Independent audits show USS is financially sustainable, enabling it to address the challenges set out in its 

Institutional Development Plan and Educational Project. 

USS has for several years had a welcome and induction programme for students joining the university, de-

ployed during their first weeks at the institution. This includes welcoming activities, presentations or testimoni-

als by academics and/or graduates, and the provision of information on essential aspects of the Educational 

Project and USS organisation. It also addresses topics related to student services and benefits; overview of 

the programmes and their practice; offers of activities regarding study skills and time and stress management 

and others such as volunteer work in community aid and recreational activities. 

Expert evaluation 

USS students have access to a wide range of digital information sources, including numerous online journals 

and textbooks in the libraries. The provision of learning materials and digital resources supports the achieve-

ment of learning objectives and meets current standards. The university ensures that the learning environment 

meets the diverse needs of students through barrier-free offerings and inclusive structures. In order to further 

promote the academic development of doctoral students, it is recommended that targeted English language 

courses be offered that are geared toward the requirements of scientific communication and to strengthen 

language skills in the lingua academica (Finding 6).  

A central element of student support is the automated “Early Warning System,” which intervenes when perfor-

mance trends are noticeable and activates targeted support measures. This system also serves as an 
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information and counselling tool for students in special circumstances. In addition, the university offers psy-

chological counselling to promote student well-being. 

To promote social and cultural life, students have access to numerous leisure, sports, and cultural activities. 

An active student self-administration contributes to shaping campus life and strengthens student participation. 

USS is characterised by a high proportion of first-generation students and thus makes an active contribution 

to equal opportunities and social mobility. USS offers doctoral students the opportunity to apply for scholar-

ships funded by the university.  

Although no on-campus housing is currently available, the USS actively supports students in their search for 

suitable accommodation. By providing assistance, the university helps students with finding stable housing 

that promotes their academic success. 

Conclusion 

The criterion is fulfilled. 

 

8. Public Information 

Institutions ensure that they collect, analyse and use relevant information for the effective management of 

their programmes and other activities. [ESG, 1.7] 

Institutions publish information about their activities, including programmes, which is clear, accurate, ob-

jective, up-to date and readily accessible. [ESG, 1.8] 

 

Description 

USS states that a system has been established to compile, analyse and gain information to facilitate planning 

and decision making at different levels of the institution. USS has invested 20 million dollars in technological 

development, which has contributed to upgrades to BANNER 9, the acquisition of SAP, the development of 

SAM (Admission and Enrolment System), and the procurement of licenses for Elsevier, DSPACE (Repositories 

and Digital Libraries), SMILE (management of dental clinics), and FORIS (a system designed to optimize uni-

versity operations and student services).   

The Power BI platform offers a series of academic and financial management tools. Regular training work-

shops are said to be offered to leaders and teams. In addition, management panels and reports were designed 

to allow daily monitoring of the students’ connection, to detect gaps and needs and paying permanent attention 

to sustain online teaching and, above all, the permanence of students at the institution. 

As stated in the SER, the university has an integrated platform that allows the collection of data for the various 

faculties, schools or study programmes. Relevant information for specific study programmes are collected from 

various sources and stakeholders such as students, faculty members, collaborators, graduates or employers. 

Information is organised according to macro-processes such as: Admission and Graduation Profile; Teaching 

and Learning; People Management; Financial Management; Infrastructure and Equipment; Research; Posi-

tioning; Student Services; Educational and Institutional Outcomes; and Links with Society. Additionally, facul-

ties and the Office of the Vice-Rectors have determined several indicators including overall retention rates, 

percentage of academic load achievement, student satisfaction or ratio of students per EFD. 

Applicants and students receive information about the programmes on offer and support mechanisms and 

benefits on the institutional website and in various printed publications. This is also achieved through the in-

duction system and welcome activities at USS and the Colleges, Schools, and Programmes. In digital and 
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printed form, applicants also have access to the information provided by the body mentioned earlier, which is 

independent and external to the USS and linked to the National Admissions System. An internal unit coordi-

nates or addresses the design of official information for the USS internal and external community. 

Expert evaluation 

From the experts’ point of view the institution consistently ensures that all information related to its programmes 

and qualifications is impartial, objective, and regularly updated. All published materials – whether online, in 

brochures, or through official communications – are carefully reviewed to maintain accuracy, fairness, and 

transparency. This commitment allows prospective and current students to make well-informed decisions 

based on reliable and factual information. USS makes sure that essential details about its programmes and 

qualifications are easily accessible to the public. Academic programmes are available to all stakeholders – 

students, staff, and external partners – so that they can rely on the information provided as being both current 

and trustworthy. However, the level of detail regarding the publicly available information is not yet fully 

achieved, as it currently covers the programme level and does not include course learning outcomes that are 

potentially relevant to external stakeholders. While in practice, this information is available to the members of 

the university community and is used as a key input to improve academic results and student progression, it 

is highly recommended that USS publish the course learning outcomes and preferably assessment mecha-

nisms and course descriptions for each subject in each programme available to ensure accessibility and trans-

parency for prospective students (Finding 7). USS is committed to offering transparent and detailed infor-

mation about the range of support services and facilities available to both current students and applicants. This 

includes guidance on academic advising, career counselling, mental health support, accommodation, library 

resources, and extracurricular activities. 

USS upholds full transparency about its accreditation status by providing up-to-date and verifiable information 

through its official website and public documents. Accreditation details, including accrediting bodies and valid-

ity periods, are clearly displayed to build trust and confidence among students, parents, and external stake-

holders. This openness reflects the institution’s commitment to quality assurance and accountability. 

Conclusion 

The criterion is fulfilled. 
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VI. Recommendation of the panel of experts 

The panel of experts recommends accrediting Universidad San Sebastián without conditions. 

 

Commendation: 

Universidad San Sebastián (USS) has a solid institutional organisation and an effective academic manage-

ment structure, which enable it to advance steadily toward achieving excellence. USS operates a professional 

and effective quality assurance system that is well integrated institutionally and consistently applied across all 

campuses, demonstrating dedication to a shared quality culture and institutional alignment in daily academic 

and administrative practices. The university’s approach is data-informed, transparent, and participatory, with 

a clear commitment to continuous improvement. The profound regional adaptation and exchange as well as 

broad stakeholder involvement are exemplary. USS is well positioned to sustainably achieve its strategic and 

operational objectives. With a strong sense of diversity, inclusivity, and the needs of first-generation students, 

USS provides excellent and comprehensive student support, e.g., with an Early Warning System and a dedi-

cated focus on student-centred learning.  

 

Findings:  

1. To enhance efficiency and avoid redundant work in the approval of curricular modifications through the 

Academic Vice-Rector of the campuses and the Academic Vice Rector in Santiago, USS should closely 

monitor this procedure. 

2. A more structured approach should be developed to assess whether credit points and workload are ap-

propriately aligned and to inform students more transparently about how workload is determined and re-

viewed. 

3. Stakeholder communication – particularly with labour market representatives – should be made more sys-

tematic to ensure consistent feedback and engagement across all campuses. 

4. Students’ English language skills should be strengthened to foster internal internationalisation and en-

hance outward mobility. 

5. The number of teaching hours should be reduced to allow more time for research, as far as this is possible 

and within the limits of available resources. 

6. In order to further promote the academic development of doctoral students, it is recommended that tar-

geted English language courses be offered that are geared towards the requirements of scientific commu-

nication in the lingua academica. 

7. It is highly recommended that USS publish the course learning outcomes and preferably assessment 

mechanisms and course descriptions for each subject in each programme available to ensure accessibility 

and transparency for prospective students. 
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Evaluation of research 

 

Description 

1. General information  

USS emphasises its progress in terms of indexed publications, papers presented at specialist meetings in 

Chile and abroad, and competitively achieved projects and highlights the corresponding investment in infra-

structure, equipment, and laboratories, as well as the formation of academic cores.  

The documentation holds that 374 doctoral programmes were offered in Chile in 2024, 7,473 students are 

enrolled and 1,589 are in their first year. 315 doctoral programmes are said to be offered by the so-called 

traditional universities (state and some private ones) and 59 by the new private universities, founded in the 

last 40 years, including USS. Programmes predominantly cover the following areas: Natural Sciences, Math-

ematics and Statistics; Engineering, Industry and Construction; Social Sciences, Journalism, and Information; 

and Arts and Humanities. 

Since 2017, USS has created several doctoral programmes in fields such as biomedicine, biotechnology, his-

tory, philosophy, psychology, theoretical physics, and engineering. Today, the USS offers ten programmes. 

The institution claims that all programmes are fully operational, each with adequate and productive academic 

staff. The total number of doctoral students has increased from 69 in 2021 to up to 146 students in 2024, and 

16 graduates. Of the 10 programmes, 7 are already accredited by CNA-Chile and 3 are in the process of 

accreditation. 

2. Research strategy and operationalisation 

The Institutional Strategic Development Plan for the 2022-2029 period describes the development of research 

that generates new knowledge, contributing to the solution of complex issues of society in the regional and 

national context, with emphasis on the areas of health, social sciences, humanities, and technologies. Also 

stated is the training of researchers through doctoral and post-doctoral training programmes, incorporating 

competencies in communication and transfer to society. Priorities are: (i) generating interdisciplinary and multi-

disciplinary associative work among Faculty members and international collaboration to amplify the work, de-

velopment and productivity of research and the internationalisation of doctorates; (ii) contributing to the quality 

of undergraduate training, transferring new knowledge, visions and crosscutting skills inherent to research 

activity; and (iii) contributing to the competitiveness and impact of the national science and innovation system 

on territorial development, promoting the transfer of knowledge to technical bodies – public and private – for 

the benefit of society, and regional strengthening of science and technology and doctoral training capacities. 

The development plan formulates the following objectives: (i) the development of science of excellence; (ii) the 

formation and consolidation of programmes and cores for research; (iii) the formation and extension of collab-

orative networks; and (iv) the creation, liaison, and transfer of knowledge to society. 

The Office of the Vice-Rector for Research and Doctoral Studies is the organisational unit that proposes stra-

tegic guidelines for research and the creation of academic postgraduate programmes, evaluates policies, and 

supports Colleges/Faculties in developing and implementing these activities. The objectives of research activ-

ities are: 

• Developing quality research activities relevant to the Institutional Development Plan, contributing to 

the creation of knowledge from a disciplinary and interdisciplinary perspective, and contributing to the 

solution of complex issues of society in the regional and national context, as well as contributing to 

public policy. 
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• Contributing to the quality of undergraduate education by transferring new knowledge, visions, and 

the crosscutting skills inherent to research activity. 

• Contributing to the training of researchers through academic Master's and doctoral programmes, as 

well as promoting the development of post-doctoral research training and the inclusion of young re-

searchers in academia. 

• Encouraging the interdisciplinary and associative work of its academics within USS and at national 

and international level. 

• Transferring new knowledge to technical, public, and private bodies for the benefit of society. 

A Research Ethics Committee is said to support the ethical-scientific evaluation of research projects as well 

as to protect the people participating as research subjects and ensuring respect of the human rights criteria as 

recognised under national and international law. 

3. Resources and partnerships 

According to the SER, academic staff has to regularly sign a commitment to academic activity. To maintain 

researcher status some minimum commitments are established, in terms of number of publications in periods 

of 2 or 3 years and impact levels, which are differentiated between different disciplinary fields. The documen-

tation holds that academic staff with increasing dedication to research has increased over 300% since 2020, 

and that 48% of academics with high dedication to research resides in the other campuses than Santiago 

(Concepcion, Valdivia, Puerto Montt). Further resources are centred in formal alliances or partnerships, e.g., 

the Centre for Scientific Studies, the Science & Life Foundation, and the Arturo López Pérez Foundation.  

The SER outlines the range of scientific infrastructure and equipment, e.g., in the form of laboratories or work-

shops. USS claims to have a variety of information resources to support researchers and graduate students 

with appropriate technology.  

The Transfer and Licensing Office protects, promotes and transfers research results. It aims at increasing links 

with the environment and contributing to the social, economic, and cultural development of Chile and of the 

regions in which the university carries out its activities. The Office provides technical support to carry out the 

processes of intellectual and industrial property protection, and technology transfer and licensing.  

A regulation safeguards USS intellectual and industrial property rights. This framework provides a roadmap 

that contains and describes critical points in the process of knowledge transfer and technology licensing. The 

transfer function includes processes that enable the Office to fulfil its mission: (i) technology scouting, (ii) pro-

tection of intellectual property, (iii) valuation of intangible assets, and (iv) commercialisation of technologies. 

Among other resources, the SER highlights and details five lines of support mechanisms for projects in the 

area of research development, research output, internationalisation, networks, and transfer and licensing. This 

includes, e.g., the protection of dedicated time to research, additional funding for projects, for research output, 

and internationalisation.  

4. Research output, quality, and impact 

The university proclaims that the achievement of Fondecyt projects in the last five years places USS in a strong 

position among similar private universities (Fondecyt projects have increased from 12 in 2020 to 66 in 2024). 

In the last four years, USS has also been competing in other research funding opportunities, such as FONDEF, 

FONIS, Fondequip, and International Cooperation Programs, achieving a cumulative total of 6, 4, 3, and 11 

projects, respectively. USS also participates in initiatives of the National Agency for Research and Develop-

ment (Ministry of Science, Technology, Knowledge, and Innovation) which finances and supports, through 

public competition, research centres of excellence (called Millennium Institutes and Millennium Nuclei) in the 

areas of Social Sciences and Natural Sciences. 
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The SER provides data on the output of publications from 2020 to 2024, with the production of USS publica-

tions representing 2.7% of the national total; each USS publication was cited 5.9 times, while the national 

average was 8.3 times. The USS Discipline-Normalized Impact of citations exceeded the national (1.21/1.14), 

while the publications in the 10% most cited were similar (11.9/11.7). Finally, the percentage of USS publica-

tions in international collaboration is 2.8% below the national average and publications in academic collabora-

tion is slightly below the national average (1.9/1.7). 

The SER upholds that academic knowledge of teaching and learning in university education is the outcome of 

innovation processes and research in teaching. The Institutional Education Project is thereby the touchstone 

for learning outcomes and the quality of teaching. A respective educational innovation fund has financed 26 

projects from 2022 to 2024.  

Many of the results of research projects relate to issues and demands identified in the communities around 

USS campuses and at the national level. Several of these projects are said to involve a bi-directional relation-

ship between USS and the community. The institutional website makes all awarded projects and their results 

in terms of publications publicly available. The SER details the projects and research topics demonstrating the 

connection between research and the community accordingly.  

Following its 2022–2029 Strategic Development Plan, the institution’s aim is to consolidate research hubs and 

diversify the doctoral programme offerings across different academic units and institutional campuses. USS 

aims to  

• ensure the accreditation of most ongoing doctoral programmes through a plan to establish productive 

academic nuclei and internationalisation of doctorates. 

• conduct research that generates knowledge to contribute to society at the regional and national levels, 

with an emphasis on health, social sciences and humanities, and technology. It provides a regulatory 

framework that reportedly upholds high standards of integrity, safety, and ethics. To this end, USS 

pledges to provide adequate resources, including institutional, regional, and shared laboratories, to 

foster international collaboration, interdisciplinarity and multi-disciplinarity, and the promotion of new 

ideas and projects as well as the contribution to the quality of undergraduate and graduate teaching 

• The institution also aims to generate impact through research outcomes, facilitating their social appro-

priation and use at the territorial level to improve quality of life. This involves protecting, promoting, 

and transferring research results to contribute to the social, economic, and cultural development of the 

regions where the institution operates. This will require strengthening the link between research and 

businesses and organisations in the regional productive sector.  

Within this framework, the goal is to position the institution in terms of scientific production and productivity, as 

well as the acquisition and execution of competitive external projects, at a level comparable to institutions of 

similar size and complexity in terms of enrolment and geographic distribution. Regarding publications (WOS, 

Scopus), the objective is to ensure that a majority of these belong to Q1 and Q2 quartiles. 

Expert evaluation 

From the experts’ point of view, USS has made remarkable progress in consolidating research as an integral 

pillar of its institutional identity. The 2022-2029 Strategic Development Plan defines a coherent and ambitious 

framework that places research at the centre of knowledge creation and societal contribution. The establish-

ment of the Vice-Rectorate for Research and Doctoral Studies has strengthened governance and strategic 

alignment, ensuring that all activities, from basic research to technology transfer, are coordinated, monitored, 

and ethically guided. The corresponding Research Ethics Committee and regulations on intellectual and in-

dustrial property provide a robust framework for integrity, safety, and the protection of rights. 
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Strategy, Organisation, and Human Resources 

Research at USS is guided by clear objectives: fostering disciplinary and interdisciplinary excellence, linking 

research with undergraduate teaching, and contributing to innovation. The rapid growth of academic staff with 

research dedication illustrates a dynamic institutional culture. The development of formal performance agree-

ments, differentiated by discipline, has enhanced accountability and productivity. However, from the expert 

panel’s point of view, the still-high proportion of part-time faculty (approx. 77%) continues to challenge the 

consolidation of a sustainable research culture. The institution recognises this and has launched measures to 

expand full-time positions and to support teaching staff in developing research portfolios. 

Resources, Infrastructure, and Partnerships 

Significant investment in laboratories, equipment, and information resources across all campuses has created 

an enabling environment for scientific work. The integration of the Centre for Scientific Studies and collabora-

tions with the Science & Life and Arturo López Pérez Foundations exemplify the university’s ability to build 

strategic alliances. The Transfer and Licensing Office effectively promotes the protection and commercialisa-

tion of research results and contributes to the social and economic development of the regions in which USS 

operates. The experts commend this well-structured approach to knowledge transfer but note that partnerships 

with the private sector could be further intensified to secure – together with state programmes - external funding 

and strengthen the innovation ecosystem. 

Doctoral Training and Research Culture 

Since 2017, USS has created ten doctoral programmes in fields ranging from biomedicine and theoretical 

physics to psychology and engineering. Seven are already accredited, and all are embedded in active research 

environments. The steady increase in doctoral enrolments demonstrates both demand and institutional com-

mitment. Doctoral candidates benefit from scholarships and close supervision; all are expected to publish be-

fore graduation. The university is advised to continue consolidating these programmes before expanding them 

further and to explore the creation of a joint doctoral academy to share transferable skills, promote interdisci-

plinarity, and ensure critical mass. 

Output, Quality, and Impact 

Research output has increased significantly: the number of Fondecyt projects rose from 12 in 2020 to 66 in 

2024, and publication indicators are approaching national benchmarks. The discipline-normalised citation im-

pact exceeds the Chilean average, although the share of internationally co-authored papers remains below 

the national level. Research findings are increasingly disseminated through public engagement and commu-

nity-based projects, reflecting the institution’s strong regional embeddedness. The expert panel commends 

the university’s intention to strengthen impact assessment, also regarding the societal and territorial uptake of 

research. 

Overall Assessment 

The university has achieved a solid and commendable transition from a primarily teaching-oriented institution 

to one with an emerging culture of research and doctoral education. The expert panel highlights the impressive 

expansion of research capacity, the commitment of academic staff, and the integration of ethical and societal 

dimensions. USS shows remarkable quantitative and qualitative growth in its research activities, reflected in 

the increasing number of scientific publications and funded projects, meeting both institutional and national 

standards. Research activities are organised through several academic structures, such as research nuclei, 

centers, and laboratories, which exhibit high productivity and are supported by a strong academic staff, capable 

of sustaining master’s and doctoral programs. Nevertheless, these research structures tend to operate some-

what independently from their home faculties, creating a disconnect between faculty-level academic life and 
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research operations. In this context, a key institutional challenge is to strengthen internal harmonisation, en-

suring that research becomes an integral component of the faculties’ academic mission. Such integration 

would help engage all members of the university community, both academic and administrative staff, in the 

different institutional functions, fostering academic incentives and the development of new competencies in 

both teaching and research. Moreover, it is recommended that the university foster a shared understanding of 

its academic project and avoid the perception of isolation among research groups, which could otherwise be 

seen as autonomous entities dedicated exclusively to postgraduate education and research, disconnected 

from the broader academic community. The next developmental phase should thus focus on consolidation: 

securing long-term sustainability, enhancing external funding and internationalisation, and deepening collabo-

ration across campuses to form a cohesive research ecosystem. Structural updates in form of a doctoral acad-

emy might potentially help to increase cohesion and create synergies. 

 

 


